Comparisons of achievement and reactions of functionally illiterate adults to reading instruction, 1963 by Jones, Vera (Author)
COMPARISONS OF ACHIEVEMENT AND REACTIONS 
OF FUNCTIONALLY ILLITERATE ADULTS 
TO READING INSTRUCTION 
A THESIS 
SUBMITTED TO THE FACULTY OF THE SCHOOL OF EDUCATION 
ATLANTA UNIVERSITY IN PARTIAL FULFILLMENT 
OF THE REQUIREMENTS FOR THE DEGREE 
OF MASTER OF ARTS 
BY 
VERA JONES 







My Mother and Father 
Mr. and Mrs. William J. Jones 
For 
their love, guidance, understanding, patience and sacrifices 









The writer wishes to express her sincere thanks to all whose 
assistance, interest and participation made possible the successful 
completion of this thesis. She is especially grateful to the follow¬ 
ing: 
Advisors of the School of Education, Atlanta University, 
Atlanta, Georgia: 
Dr. Lynette Saine 
Dr. E.K. Weaver 
Dr. L.E. Boyd 
Administrators of the Clarke County School Districy, Athens, 
Georgia: 
Mr. Sam W. Wood, Superintendent 
Mrs. M.M. Freenian, Principal 
Miss M.A. Kincy, Jeanse Curriculum Director 
Twenty Adult Elementary Education Students of the Clarke 
County School District, Athens, Georgia: 
Mr. Judge Daniel 
Mr. Hoover Elder 
Mr. Walter Smith 
Mr. Ben Taylor 
Mr. Robert Teasley 
Mr. James Warren 
Mr. Linnon Williams 
Mr. Jim Burton 
Mr. William Glenn 
Mr. John Winfrey 
Mrs. Beulah Nunnally 
Mrs. Jessie Walter 
iii 
Mrs. Lillie Williams 
Miss Mattie Ealey 
Mrs. Ida Ector 
Mrs. Quennie Hayes 
Mrs. Alice Jackson 
Mrs. Jessie Jackson 
Mrs. Larie Jewel 
Mrs. Annie Prather 
V.J. 
iv 
TABLE OF CONTENTS 
Page 
DEDICATION  ii 
ACKNOWLEDGEMENTS  iii 
LIST OF TABLES  v 
Chapter 
I. INTRODUCTION  1 
Rationale   1 
Definition of Terms   3 
Evolution of the Problem.   4 
Contribution to Educational Knowledge  5 
Statement of the Problem   5 
Limitations of the Study  5 
Purposes of the Study  6 
Period and Locale of the Study  6 
Description of Subjects  7 
Description of Test Instruments  8 
Survey of Pertinent and Related Literature.  13 
II. PROCEDURE, DESCRIPTIONS, TEST RESULTS AND 
COMPARISONS OF TEST RESULTS  21 
Introduction........    21 
Comparisons of Basal and Individualized 
Groups on Attendance  25 
Results on the General Intelligence Ability 
Ratings of the Basal and Individualized 
Groups on the Revised Beta Examination...... 27 
Results on Initial Comprehension Scores of the 
Basal and Individualized Groups on the 
Gilmore Oral Reading Test   30 
Results on the Initial Capacity Word Meaning 
Scores of the Basal and Individualized Groups 
on the Durrell-Sullivan Reading Capacity and 
Achievement Tests   34 
Results on the Initial Capacity Paragraph Mean¬ 
ing Scores of the two groups on the Durrell- 
Sullivan Reading Capacity and Achievement 
Tests  35 
Results of Initial Basic Vocabulary Scores of 
the two groups on the Developmental Reading 
Tests    37 
Results of Initial General Comprehension Scores 
of the two groups on the Developmental Test. 41 
TABLE OF CONTENTS, CONTINUED 
Page 
Results of Initial Specific Comprehension 
Scores of the two groups on the 
Developmental Reading Tests  42 
Description of Teaching Procedures Used with 
Basal Croup   44 
Description of Teaching Procedures Used with 
Individualized Group   51 
Results on Final Accuracy Scores of the two 
Groups on Form B of the Gilmore Oral Read¬ 
ing Test   59 
Results on the Final Comprehension Scores of the 
two groups on the Gilmore Oral Reading Test. 60 
Results on the Final Basic Vocabulary Scores of 
the two groups on the Developmental Reading 
Test    64 
Results of the Final General Comprehension 
Scores of the two groups on the 
Developmental Reading Test....  66 
Results on the Final Specific Comprehension 
Scores of the two groups on the 
Developmental Reading Tests  71 
III. FINDINGS, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS 
Summary of General Background and Basic Design 
of the Study  72 
General Procedures used with Basal and 
Individualized Groups  75 
Summary of bindings.   75 
Conclusions  81 
Implications    83 
Recommendations  34 
BIBLIOGRAPHY 86 
Table 
LIST OF TABLES 
Page 
1. Chronological Age Report   22 
2. Attendance Report       26 
3« General Intellectual Ability Ratings of 
the Basal and Individualized Groups on 
the Revised Beta Examination   29 
4. Comparisons og General Intellectual Ability Ratings 
of the Basal and Individualized Groups on the 
Revised Beta Examination.   30 
5. Initial Accuracy Scores of the Basal and 
Individualized Groups on the Gilmore 
Oral Reading Tests   31 
6. Comparisons of Initial Accuracy Scores of 
the Basal and Individualized Groups on the 
Gilmore Oral Reading Test   32 
?♦ Initial Comprehension Scores of the Basal 
and Individualized Groups on the Gilmore 
Oral Reading Test   33 
8. Comparisons of Initial Comprehension Scores of 
the Basal and Individualized Groups on the 
Gilmore Oral Reading Test.    3^ 
9. nitial Capacity Word Meaning Scores of the 
Basal and Individualized Groups on the 
Durrell-Sullivan Reading Capacity and 
Achievement Tests  J6 
10. Comparisons of Initial Capacity Word Meaning 
Scores of the Basal and Individualized Groups 
On the Durrell-Sullivan Reading Capacity and 
Achievement Tests    37 
11. Initial Capacity Paragraph Meaning Scores of the 
Basal and Individualized Groups on the Durrell- 
Sullivan Reading Capacity and Achievement Tests   38 
12. Comparisons of Initial Capacity Paragraph Meaning 
Scores of the Individualized and Basal Groups on 
the Durrell-Sullivan Reading Capacity and 
Achievement Tests.   39 
LIST OF TABLES 
Tables Page 
13» Initial Basic Vocabulary Scores of the 
Basal and Individualized Groups on Form 
P.A. of the Developmental Reading Tests   40 
14. Comparisons of Initial Basic Vocabulary 
Scores of The Basal and Individualized 
Groups on Form P.A. of the Developmental 
Reading Tests   41 
15» Initial General Comprehension Scores of the 
Basal and Individualized Groups on Form P.A. 
of the Developmental Reading Tests  43 
16. Comparisons of Initial General Comprehension 
Scores of the Basal and Individualized Groups 
on Form P.A. of the Developmental Reading Tests  44 
17. Initial Specific Comprehension Scores of the 
Basal and Individualized Groups on Fonp P.A. 
of the Developmental Reading Tests   45 
1®. Comparisons of Initial Specific Comprehension 
Scores of the Basal and Individualized Groups 
on the Form P.A. of the Developmental Reading 
Tests   46 
19» Final Accuracy Scores of the Basal and 
Individualized Groups on Form B of the 
Gilmore Oral Reading Test   61 
20. Comparisons of Final Accuracy Scores of the 
Basal and Individualized Groups on Form B 
of the Gilmore Oral Reading Test,   62 
21. Final Comprehension Scores of the Basal and 
Individualized Groups on Form B of the 
Gilmore Oral Reading Test   63 
22. Comparisons of Final Comprehension Scores of 
the Basal and Individualized Groups on Form B 
of the Gilmore Oral Reading Test  64 
23• Final Basic Vocabulary Scores of the Basal and 
Individualized Groups on Form L.A. of the 
Developmental Reading Tests..  65 
LIST OF TABLES 
Table Page 
24. Comparisons of Final Basic Vocabulary Scores 
of the Basal and Individualized Groups on 
Form L.A. of the Developmental Reading Tests  66 
25. Final General Comprehension Scores of the 
Basal and Individualized Groups on Form L.A. 
of the Developmental Reading Tests    67 
26. Comparisons of the Final General Comprehension 
Scores of the Basal and Individualized Groups 
on Form L.A. of the Developmental Reading Tests.  68 
27. Final Specific Comprehension Scores of the Basal 
and Individualized Groups on Form L.A. of the 
Developmental Reading ^ests    69 
28. Comparisons of Final Specific Comprehension 
Scores of the Basal and Individualized Groups 
on Form L.A. of the Developmental Reading Tests..  70 
Rationale.—UNESCO estimates that there are about 700 mil¬ 
lion adult illiterates in the total world population. This 
figure represents about Uii percent of the population 15 years 
old and over.1 The Adult Education Association in setting up a 
National Commission on Literacy, announced that in the United 
States of America, the figures of L million native whites. 3 
million foreign born whites and 3 million Negroes represent the 
number of functionally illiterate adults.2 According to the 
evidence presented by Earl James McGrath, a former U. S. Com¬ 
missioner of Education, a large number of older young adults, be¬ 
cause they had not completed a full elementary education, were 
among the number of Selective Service Rejectees during the Second 
World War. This report revealed that no State can boast of a 
low illiteracy rate, for even within the State with the best 
record in Selective Service examinations, two of every ten young 
men examined were turned down because they could not pass a 
simple literacy and intellectual development test.^ 
^United Nations Education, Scientific and Cultural Organi¬ 
zation, World Illiteracy at Mid-Century. (Paris, France: 
Buchdruckerei Winterthur AG, 1957), p. 13. 
2 
Terry Ferrer, "Our Backward Adults," Newsweek, (July 1, 1957), 
p. 76. 
3 
^Earl James McGrath, "Selective Service Rejectees—A Chal¬ 
lenge to our Schools," School Life, XXXV, No. 3 (December, 1952), 
pp. 35-36. 
2 
The acuteness of this problem can be even more understand¬ 
ably visualized when we note the statement by Ambrose Caliver, 
that during World War II, nearly three quarters of a million men, 
equivalent to about 60 army divisions were rejected because of 
educational deficiencies alone.^ With such knowledge, the con¬ 
cern of every literate citizen should be to develop adequate 
programs suited to the needs of adult illiterates—young and old. 
In the school, as well as in every public agency, much con¬ 
cern is given to the establishment of good human relations. Since 
the success of a child in school is partly dependent upon the re¬ 
lationship which exists between those who play parental roles in 
his life and his teachers, it is obvious the two must be able to 
communicate in regard to the child's welfare. In many communi¬ 
ties, it is extremely shocking to learn that the communicative 
channels between the school and many homes are non-existent simply 
because the parents are among those unable to read. When this 
fact is brought to light, it is easy to see why the questionnaire 
to Johnny's parents requesting data for Johnny's permanent record 
was returned blank, or the slip from the Public Health Department 
seeking the signature of one of Mary's parents so that she could 
receive free dental attention was never returned, or the efforts 
through the use of the "Teacher's Comments" space on the report 
^Ambrose Caliver, "Illiteracy and Manpower Mobilization," 
School Life, XXXXIII, No. 9 (June, 1901). 
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card sent to Ann's parents to enlist their aid in helping Ann 
make greater progress in school brought no response. 
All of these foregoing statements attested to the realiza¬ 
tion that the total world population is affected and severly 
handicapped by the existing problems presented fcy the large num¬ 
ber of functional illiterates and led the writer to sense readily 
the need for great emphasis on literacy education on the part of 
the local, state, national and international levels. 
Definition of terms.— In connection with this research, 
the following terms were defined: 
1. Functional illiterates - the people who are unable to 
read or write at all, or whose reading and writing 
ability is insufficient to be of practical use, 
2. Adult education - "any voluntary, purposeful effort 
toward self development of adults, conducted by public 
and private agencies, such as adult schools, extension 
centers, settlement, churches, clubs, and chatauqua 
associations, for informational, cultural, remedial, 
vocational, recreational, professional, and other 
purposes..."1 
3, 3» Basal method in reading - one which is based on a 
single set of systematically prepared graded readers 
used by members of a group who have similar abilities 
and needs. 
U* Individualized method in reading - one which provides 
the student with as broad and rich variety of reading 
resources as it is possible to obtain and with the 
^Carter V. Good, Dictionary of Education, (Second Edition} 
New York; McGraw-Hill Book Compary, Incorporated, 1959), p. 13. 
U 
guidance of the teacher, allows the student to 
select those materials and experiences best suited 
to her individual needs, interests, purposes and 
abilities. 
The evolution of the problem.-- During the 1960-'6l school 
year, the Clarke County School System, Athens, Georgia, in cooperat¬ 
ing with the Adult Education Program of the State Department of 
Education, participated in a Streamlined Reading Program designed 
to teach functionally illiterate adults, who, for various reasons, 
had received very little or no formal education, to read and 
write. This program was executed through the facilities of the 
Television services of the University of Georgia, channel 6, and 
employed the techniques developed by Dr. Frank C. Lauoach, a Con- 
gregationalist and missionary of Syracuse, New York. 
The writer was one of the assistant TV teachers who volun¬ 
teered to help follow up the three weekly lessons taught on the 
TV. 
It was pointed out at the beginning of the series that 
Laubach's method of teaching reading employed the use of only one 
word recognition skill, that of phonetic analysis. Near the end 
of the telecasts, it was noted that while a degree of success had 
been experienced by most of the adult students, none appeared to 
have achieved the ability to read materials which would be of 
interest to them as adults. 
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Cognizant of the need for a mature reader to be familar 
with many reading skills, and desiring to see these students 
continue to grow after the TV series end, the writer became in¬ 
terested in a study of the reactions and achievements of these 
adults to two methods of teaching reading. It was hoped ulti¬ 
mately that these adults might get started in the direction of 
attaining the personal satisfactions that our democratic society 
should provide. 
Contribution to educational knowledge.— It was believed 
that this study might provide some evidences that one methou of 
teaching reading to adult functional illiterates was superior 
to another. It was the desire of the researcher that the findings 
of this research would make the community so aware of and sensitive 
to the need for fundamental education of adults that cooperative 
and coordinated community action would result. 
Statement of problem.— This study was concerned with the 
reactions and achievements of two selected groups of functionally 
illiterate adults who were taught the basal and individualized 
methods of teaching reading, respectively. 
Limitations of the study.— This study was limited in several 
ways: 
1. This study was based on the assumption that there are 
different ways or techniques and methods for the teach¬ 
ing of reading which are identifiable to the extent 
that they may be utilized for experimental purposes. 
. The stuay was limited also by the fact that the func- 2 
6 
ionally illiterate adults who constituted the sub¬ 
jects of the experiment were those who volunteered 
to participate in the class. 
3. The study was also limited to the extent that the use 
of intelligence test results was the major method of 
determining the relative equivalence of the two groups. 
Purposes of the study.— The specific purposes of this 
study were to seek answers to the following questions: 
1. How did Group A and B compare in tested reading 
achievement at the beginning of the experimental 
period? 
2. How did Group A and B compare in tested reading 
achievement when taught by basal and individualized 
methods, respectively? 
3. What general conclusions might be drawn concerning 
the relative effectiveness of the two methods in the 
development of reading achievement of the two groups 
of adults? 
U. What implications might be drawn from the experiment 
for improved educational practice in work with adults? 
Period and locale of the study.— This study took place 
during the 1961-1962 academic sahool year at West Broad Elementary 
School, Athens, Georgia. 
7 
Methods of research and research design.— The experimental 
method of research was employed utilising the parallel-group 
technique, Specific techniques of testing by standardized instru¬ 
ments, and administration of questionnaires comprised the basis 
for the descriptive aspects of the experiment. 
The following operational steps constituted the design of 
this study: 
1. Permission to conduct this study was secured from the 
superintendent and principal* 
2. The literature related to this study was reviewed and 
summarized. 
3. The entire group of functionally illiterate adults was 
equated into two groups by separating them on the basis 
of mental test results and age. 
U. The Revised Beta Examination, the Gilmore Oral Reading 
Test, the Durrell-Sullivan Reading Capacity ana Achieve¬ 
ment Tests, the Developmental Reading Tests and a 
questionnaire were administerea, 
5* The data were compiled and presented in chapter 2 of 
the thesis with the necessary computations, analyses, 
ana interpretations that were warrantea by the purposes 
of this investigation. 
Description of subjects.— The subjects incluaeü in this 
stuay were the total group interesteü in being participants to 
the extent that they volunteered and, with the exception of a few, 
attended regularly. At the sarçe time this stuay was being conducted, 
8 
these adults were participating in another study conducted by 
a co-worker and titled, "Teaching Arithmetic To Functionally 
Illiterate Adults." 
Description of test instruments.— The Revised Beta 
Examination reviewed by David V/echsler, Chief Psychologist, 
Psychiatric Division, Bellevue Hospital, New York City, may 
best be described as a modification rather than a revision of 
Army Beta. Of the 7 tests orginally constituting the Army Beta, 
only Test 1 (Mase) is retained unaltered. Test 2 (Cube Analysis) 
and Test (X-) Series have been entirely omitted. Test U (Digit- 
Symbol) has been altered so that the subject writes the numbers 
instead of symbols. Test 5 (Number Checking) has been expanded 
to include pictures and symbols as well as numbers. Test 6 
(Pictoral Completion) and Test 7 (Geometrical Construction) are 
kept in substantially the original form but have been lenght.en- 
ed. For the two tests omitted, the authors have substituted a 
new one (Picture Discrimination Test) so that the entire 
examination consists of six instead of seven tests. On the 
whole the modification of the examination seems to be an improve¬ 
ment on the old Beta. 
The Revised Beta was standardized on Canadian children 
ages 7-18, and grades 3-11. Mental age equivalents and grade 
% 
norms are available. The norms appear applicable to correspond¬ 
ing American age groups. The test shows reliability (.987) as 
9 
measured by inter-test correlations (odd vs. even items). The 
re-test, however, is relatively low showing only an r of .77 
between the first and second administrations. The main short¬ 
coming of the revision is its continued omission of any attempt 
to weight the different tests. The result is that one is con¬ 
fronted with the problem of how to interpret IQ’s obtained by 
dividing a MA by a CA for classification.^ 
The Gilmore Oral Reading Test reviewed by Lydia A Duggins, 
Associate Professor and Director of Reading Services, University 
of Bridgeport, Bridgeport, Connecticut, is described as an instru¬ 
ment designed to measure three aspects of oral reading. A separate 
score is obtained for each of these. The two forms of the test 
are not exactly equal in difficulty, but tables of equivalent 
scores are provided for use in conçaring initial and final scores. 
The test is comprised of 10 paragraphs which form a continuous 
story about episodes in a family group. Each form is introduced 
with a picture of the characters intended to aid the examiner 
establish rapport and in making the testing more like normal read¬ 
ing activity. There are five comprehension questions on each 
paragraph to be asked and answered orally following the reading 
of the paragraph. A record blank for each pupil provides for the 
recording and classification of errors as the reading proceeds, 
the time required for reading each paragraph, and the responses 
made to the comprehension questions. 
■'"Oscar K. Buros, (ed.), The Mental Measurement Yearbook, 
(Highland Park, New Jersey: Gryphon Press, l9U0), pp. ïl|.19-li|20. 
According to the manual, three variables were considered in 
the gradation of the paragraphs (vocabulary, sentence structure, 
and interest). 
Statistical evidence of the validity of the test was obtained 
from a comparison of the scores made by 2k fifth grade pupils of 
the same age on this test and on Gray * s Standardized Oral Reading 
Paragraphs and the oral reading thest from the Durrell Analysis 
of Reading Difficulty. Correlations ranging from .39 to .80 are 
reported, with the highest correlations for accuracy and the lowest 
for speed. 
This test is designed to aid in a detailed analysis of an 
individual's oral reading ability, hence emphasis is put on methods 
of analyzing performance rather than on interpretative data for 
comparing individual performance with group performance. However, 
performance ratings for accuracy, comprehension, ana rate are pro¬ 
vided for those desiring such information, as are grade equivalents, 
and standard scores for accuracy and comprehension. 
One of the outstanding advantages of the Gilmore test is 
that no special training is required to administer it satisfactorily 
This test can be used for the analysis of individual or group per¬ 
formance in accuracy, comprehension, and rate of oral reading, and 
for comparison of this performance with a national norm."1' 
The Durrell-Sullivan Reading Capacity and Achievement Tests 
are described by Helen M. Robinson, Associate Professor of Education 
1 
Ibid., IV, 671-672. 
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and Director of the Reading Clinic, University of Chicago, Chicago, 
Illinois, as being a unique and simple means for identifying poor 
readers in grades 2-6. Pupils who have specific reading disabilities 
often appear to be sull; or mentally retarded if they are measured 
by a group intelligence test requiring them to read. Hence, a read¬ 
ing achievement tést shows that such pupils are reading in harmony 
with their capabilities and, as a result no attempts are made to 
correct their reading problems. 
I 
The Durrell Sullivan Reading Capacity and Achievement Tests 
have two advantages. First, the tests may be given by a teacher 
without special psychological training, and second, the tests may 
be given to groups of children. Hence, they are an economical means 
for identifying poor readers without major language deficiencies 
and who are capable of reading considerably beyond their present 
achievement level. 
The tests are carefully constructed so that the capacity and 
achievement sections are comparable. It is essential that both sec¬ 
tions be administered if a comparison is to be mabe between the 
levels of achievement and capacity of a given pupil. 
These tests include measures of word meaning and paragraph 
meaning which makes it possible to determine whether a pupil’s 
difficulty lies in word recognition or in understanding the meaning 
of larger speech units. Further, clues as to the specific types of 
comprehension problems are provided by an analysis of the types of 
questions most frequently answered incorrectly. Supplementary tests 
12 
of spelling and written recall are available if needed. The reliability 
coefficients are highly satisfactory.^" 
The Developmental Reading Tests by Guy L. Bond, Theodore Clymer 
and Cyril J. Holt are very beiefly mentioned in the fifth Mental 
Measurement Yearbook. It simply mentions that these tests are design¬ 
ed for grades one through five, in three parts, on three levels and 
with no special manual of instructions. It further points out that 
there are no data on reliability and no norms. However, the authors 
of the tests consider the directions easy for the teacher to adminis¬ 
ter and readily followed by the children and that the format is attrac¬ 
tive and interesting to children as being noteworthy features. They 
further point out that the general and specific reading comprehension 
skills tested at the various levels of these silent reading diagn os- 
tic tests are those which reading authorities agree are important and 
that the vocabulary of the tests was selected by use of the Thorn¬ 
dike, Dale-Chall, and other scientific word lists. 
They also recommended examination of each test for each student 
to denote strengths and weaknesses. Such SQ examination would give 
insight to the teacher in selecting certain skills for emphasis in 
the reading program. 
The questionnaire used in this study was constructed under 
the supervision of a member of the writer's Thesis Committee. It 
1 
Ibid., pp. 562-564. 
13 
was constructed to yield information concerning the religious, 
social and economic status of the adult students, as well as, their 
reactions to the methods of teaching reading used in the study. 
Survey of pertinent and related literature.— The survey of 
pertinent and related literature will be reviewed in this manner: 
$1) The Beginning and Development of Adult Education in the United 
States; (2) Some Limitations in Adult Education Offerings; (3) Some 
Specific Effects of Illiteracy; (4) The Tasks Which Confront Us 
Today. 
The Beginning and Development of Adult Education in the United 
States.— Progress in the area of adult education is believed to 
have first begun around 1820 with small groups desiring to improve 
themselves. This improvement waa accomplished through the formation 
of literary and philosophical societies, which patterned the activi¬ 
ties within the group to discussions of books read or present day 
issues and object collecting. 
Education to these philosophical and literary societies, which 
patterned the activities of 1820 was considered a lifetime pursuit. 
But as the elementary and secondary schools grew during the next 
céntury, the feeling that education waa a part of growing up previil- 
ed and continued to prevail until the 1920's, when a third wave of 
educational growth witnessed the return of the concept that education 
was a lifetime pursuit. 
On the scene to aid this cause in the last quarter of the nine- 
14 
teenth century were the public library movement, the Young Men's and 
Women's Christian Associations, Welfare agencies and voluntary assoc¬ 
iations, such as, the National Congress of Parents and Teachers,the 
General Federation of Women's Clubs and the National Council of Jew¬ 
ish Women.^ Public evening schools came into being and were followed 
by literacy and Americanization programs.^ 
In 1914, the passage of the Smith-Level Act gave a boost to 
adult education.Through its passage, the federal government estab lish- 
ed the Cooperative Agricultural Extension Service. Other federal govern¬ 
ment supported programs developed because of the Smith-Hughes Act 
of 1917, providing for establishing through the public schools, a 
3 
system of vocational education which included classes for adults. 
The Work Progress Administration, the National Youth Administration 
4 
and the Civilian Conservation Corp also gave a boost to the program. 
1 
Malcolm S. Knowles, "Adult Education in the United States," 
Adult Education. V (1945), pp. 67-76. 
2 
Andrew Hendrickson, Trends in Public School Adult Education 
in Cities of the United States 1929-1939 (Teachers College, 1943), 
p. 167. 
3 
Doak S. Campbell and Others, Educational Activities of the 
Works Progress Administration. Advisory Committee on Education for 




Among the agencies and organizations which made significant 
contributions during and after World War II are the Engineering, 
Science and Management War Training programs; the U.S. Armed Forces 
Institute; the Educational Film Library Association; the American 
Film Council; and the American Education backed by the Ford Founda¬ 
tion. Educational TV stations and provisions for veterans' education 
have made noteworthy contributions also.^ 
Some Limitations in Adult Education Offerings.— The litera¬ 
ture cites the types of textbooks used in adult education, methods 
of teaching, too much emphasis on word recognition and not enough 
time spent in carrying out the programs as some of the limiting 
factors in such a program. 
t 
Orlando F. Hudson did a study of one hundred sixty first grade 
through fourth grade adult students and reported that textbooks d e- 
signed especially for children were used in the academic subjects 
2 
taught to adults. 
Ambrose Oliver points out the same limiting factor as Hudson, 
and goes further to assert that the methods used with adults were 
1 
Knowles, loc.cit 
Orlando F. Hudson, "A Study of Certain Characteristics of One 
Hundred Sixty Adult Students Enrolled in Public Night Classes for 
Negrose, Grades One Through Four, in Atlanta, Georgia,” (unpublish¬ 
ed Master's thesis, School of Education, Atlanta University, Atlanta, 
Georgia, 19^7). 
16 
the same as those used with children, and that the "literacy 
training was not geared to the learners' needs and background in 
general nor to their experiences in particular."^ On the other hand 
Gray thinks the progress of adults has been impeded because of the 
limited amount of training given and the almost exclusive emphasis 
2 
on word recognition. 
In spite of the fact that research shows that it requires an 
average of four years of primary education to produce functionally 
literate adults, the popular press has misled the public into think 
ing that adults quickly can be taught to read. They are confusing 
the rapidity at which adults learn alphabetical symbola with the 
a 
reading process. 
Some Specific Effects of Illiteracy.— The surveyed literature 
considers the following problems as being closely associated with 
illiteracy: poverty, disease, malnutrition, occupational, home and 




William S, Gray, "World Literacy: Its Status and Problems," 
Report of the Committee on Community Education. Fifty-eighth Year- 
book of the National Society for the Study of Éducation, Parti 
(Chicago, Illinois: University of Chicago Press, 1959), p. 13^. 
3 
Willard W. Beatty, "Half the World Can't Read," Phi Delta 
Kappan. Vol. 37 (January, 1956), pp. 386-395» 
circulation of newspapers, inability to use telephones and modem 
conviences, lack of home ownership, low saving deposits, low income 
tax returns, unable to afford physicians, dentists, and nurses, no 
participation in civic affairs, superstition, absence of good human 
relations, reduction in national welfare, social and cultural lags, 
slow technological progress and economic growth, suspicion and ten¬ 
sions, and endangered democracy. 
In addition to the problems already mentioned and right within 
our state, a great dependence on the welfare and a large percent of 
prison inmates might be added as closely associated with illiteracy. 
For, in a recent research project designed to give the public a 
clear image of the welfare recipient and conducted by the adminis¬ 
trator of the Fulton County Welfare Departmebt, the admitted lack 
of education was the most revealing aspect of the study. 
The study showed that 12.85 percent of the recipients have 
never attended any school, and 82.71 percent dropped out of school 
between the grades of one and eight, with grades three, four and 
five having the greatest percentages of drop-outs.^ 
In a similar survey of educational achievements of 9,275 in¬ 
mates of the Georgia prison system, a total of 2,215 dropped out 
of school between first and fifth grades; 673 were illiterates; and 
1 
The Atlanta Journal and Constitution. April 29, 1962, p. 36. 
18 
3,302 were sixth, seventh and eighth grade drop-outs. 
When the final tabulation revealed a total of 6,190, or more 
than two-thirds of the total prison population, with less than an 
eighth grade education, prison officials announced that a special 
program to stamp out illiteracy is under active consideration. 
The Tasks Which Confront us Today.— Murray D. Lincoln attri¬ 
butes the economic, educational, and social crises existing within 
nations and between nations today to three frustrations. Illiteracy 
is one of them. 
He challenges the informed and enlightened citizenry to write 
and strive to help the illiterates achieve full participation in 
the affairs and culture of mankind, and to realize their potential 
importance and dignity as human beings.^ 
I.L. Kendel expresses similar views in an article titled, 
2 
"Salvation Through Literacy." 
But while these people view efforts to accomplish a more 
1. 
Murray D. Lincoln, "Fundamental and Literacy Education," 
Adult Education in the -American Education Week. 0E-13006. U.S. 
Department ofl Health, Education and Welfare, (November 6*12, I960), 
pp. 10-12. 
2 
I.L. Kandel, "Salvation Through Literacy," School and Society. 
LXIV, (December 7, 19^*6), p. 396. 
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literate world as a direct approach to securing and maintaining 
world peace, Ruth Strang has this to say: 
Reading must be recognized as a two-edged sword: its 
influence may be negative as well as positive. Universal 
literacy is no assurance of world peace. Reading may lead 
to aggressive nationalism and international ill will 
instead of world peace.1 
In spite of these somewhat contrary beliefs, she lends support 
to the program by saying that no matter how differently reading 
affects people's behavior, it remains a major avenue of understand¬ 
ing and provides a means by which information can travel within and 
2 
across national boundaries. 
Voicing his opinions on the means by which this problem can 
be attacked, ?aul Witty, reading specialist and former Amy major, 
instrumental in wiping out illiteracy among World War II Service¬ 
men, suggests that the major attack on illiteracy must be made in 
improving our elementary schools. He proposes this approach after 
considering the well known fact highlighted by the geographical 
distribution of illiteracy, that opportunities for good schooling 
are not equal throughout the nation. 
Within the community, he is for providing adult literacy prog¬ 
rams which encourage adults to want to attain reading competence 
above the ninth grade level which they must have to enjoy and under- 
1 
Ruth Strand, "The Contribution of the Psychology of Reading 
to International Cooperation," School and Society. LXVII, (June 




stand materials of interest to them as adults.^ 
To further po int out the tasks which confront us today, uates 
puts it this way: 
"The school today must set up as one of its 
objectives the development of more rapid, more 
versatile and more varied reading techniques 
than were considered necessajry a generation ago."^ 
The literature surveyed in connection with this study seems 
to establish the following with respect to illiteracy: (l) while 
much is being said about how very vital adult education programs 
on an elementary level are, research in this area has not been 
done extensively; (2) illiteracy is one of the causal factors 
resulting in the economic, educational and social crises which are 
prevalent within local, state, national and international boundaries 
(3) textbooks for use in adult elementary education programs should 
be developed after attention has been igiven to the needs, background 
and experiences of adult students; and (4) the attainment of more 
literate citizentry is a very slow process and one which gradually 
is becoming a major goal in our quest for world peace. 
The information presented in this chapter paved the way for 
the development of the program which is discussed in the following 
chapter. 
Paul Witty, "Campaign Against Illiteracy," National Parent- 
Teacher. Llll, No. 3 (November, 1958), pp. 20-23» 
2 x 
Arthur I §ates. "Teaching Reading," What Research Says to the 
Teacher. (June, 1953'» p. 11. 
CHAPTER II 
PROCEDURE, DESCRIPTIONS, TEST RESULTS AND COMPARISONS 
OF TEST RESULTS 
In respective order, this chapter is devoted to the follow- 
ing: 
1. The general procedure followed throughout the study 
2. A general description of the subjects 
i 
3. The results of the initial tests 
4. Descriptions of the teaching procedures used with both 
groups 
5* The final test results 
General procedures»— The first and second weeks in December, 
1961, were used to administer the Revised Beta Intelligence Exam¬ 
ination. Form A of the Gilmore Oral Reading Tests. Form P-A. of 
the Developmental Reading Tests«and the capacity section of the 
Durre11-Bullivan Reading Capacity and Achievement Tests. Since this 
was a joint experimental project, arithmetic tests administered by 
a co-worker consumed some of this time. 
The interests of the adult students, the nature of the teach¬ 
ing materials selected and the results of the Revised Beta Intelli¬ 
gence Examination were taken into consideration in determining the 
stratification of the adults who comprised the basal and,individua¬ 
lized reading groups. There were ten in each. 
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The first week of the eleven-week teaching project began 
December 15, 1961. The Christmas holidays, two spring holidays and 
two days of inclement weather interrupted the course of the experi¬ 
ment. 
The final tests were: Form B of the Gilmore Oral Reading Tests. 
Form L*A of the Developmental Beading Tests and a questionnaire. 
Description of subjects.— Table 1, which follows, describes 
the adult class distribution in terms of age. The age range of the 
ten men and ten women enrolled in this experimental project was 
from 29-64 with an average age of 45.5 years old. 
TABLE 1 
CHRONOLOGICAL AGE REPORT 










TABLE 1- Continued 
Range - 29-64 
Average Age - 45*5 
With the exception of one male group member, all of the adults 
viewed on T.V. last year, the Streamlined Reading Program which was 
sponsored by the State and Local Boards of Education. At the com¬ 
pletion of this series, these nineteen students felt a need and ex¬ 
pressed desires to continue learning through a planned program. 
Many wanted to broaden the program and include arithmetic because,, 
as one pupil summed it up: "I need to know how to read so that 
when I go to the grocery store I can select the groceries I want £y 
names on the labels and not the colors of the cans or the pictures 
on them. I need to know how to figger so that * won’t get cheated." 
From such felt needs and expressed desires the joint reading and 
arithmetic projects were planned. 
The enroll ees were born and grew up within Clarke County or 
in the surrounding counties. Ten were born in Clarke County, two 
in Oglethorpe County and one eaah in Hancock and Franklin Counties. 
The inquiry about childhood education experiences established 
this record regarding these adult students: five never received 
any formal education; one completed the first grade and one attend¬ 
ed the first grade "two or three days when it rained and I couldn’t 
work in the field; four completed the third grade; two completed 
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the fourth grade; one the fifth and one the sixth. The inauiry 
further indicated that the three-fourths of the adults who attend¬ 
ed school were very irregular in their attendance. This may have 
been attributed to the facts that in most instances, the compul¬ 
sory school attendance law either was not in effect or was not be¬ 
ing enforced and that it was essential for many of these adults to 
help their parents earn a living. 
The group included two single members, fifteen of marital sta¬ 
tus, .two married and separated and one widowed. There were eight 
home owners, two buying the homes presently occupied, seven rent¬ 
ing, one living with his mother and two, a husband and wife, living 
with their daughter. Two of the eight home owners can be compared 
to the average home of the local Negro citizen of moderate means. 
The other six homes met minimum requirements of moderate means for 
healthful living. Of the seven people renting, three were in the 
federal projects and two rented private homes which afforded mini¬ 
mum health requirements. The living conditions of the three adults 
who resided with their children were fair while the homes of the 
remaining two left much to be ddsired. 
The frequent conversations with the adults before the classes 
began and at the end of the nightly sessions made the writer aware 
of the string religious connections most of the adults maintained 
and the leadership roles they assumed in the church. Seventeen were 
Baptists, one belonged to the Seventh-Day Adventist Church, one to 
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the Church of Christ and one was an African Methodist. In this 
group, seven were deacons, two deaconesses, one president of the 
choir, five were ushers, one was advisor of the junior usher board, 
one was treasurer of the Sunday School and the church building fund 
and one was superintendent of the Sunday School. 
Civic and Social organizations were represented as follows! 
four were in social clubs, one in the men's Civic Club, three Elks, 
four masons and one member of the Veterans of Foreign Wars. 
The data on occupations and length of employment revealed 
that the group contained one unemployed member, two janitors - one 
retired, five maids, three maids and cooks and one each of the 
following: coil steel decapper, truck driver and porter, heating 
equipment operator, plumber's helper, clothes cleaner and spotter, 
poultry mill worker, handy man, homemaker and funeral director. Five 
I 
of the students had worked on the same job between fifteen and twen¬ 
ty-nine years, six between six and thirteen years, six between two 
and five years and three from zero to one year. 
In the second table which follows, a letter symbol assigned 
to each adult student identifies the participants in this experimen¬ 
tal study and indicates their sex, age and attendance record for the 
eleven-weels project. 
Comparisons of basal and individualized groups on attendance.— 
The basal group had a total of 3^5 days present, 75 days absent and 










M M 51 42 2 44 
Z M 32 29 15 44 
K F 50 28 16 44 
0 M 45 29 15 44 
W M 46 38 6 44 
T M 40 44 0 44 
J F 36 37 7 44 
N M 43 30 14 44 
S F 63 44 0 44 
R M 64 44 0 44 
Individualized Group 
B M 41 42 2 44 
P F 35 39 5 44 
G F 51 43 1 44 
F M 29 29 15 44 
C F 59 40 4 44 
D F 41 42 2 44 
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TABLE 2- Continued 






E F 45 31 13 44 
H F 43 38 6 44 
I F 39 35 9 44 
A M 56 16 28 44 
maintained a total of 355 days present, 85 days absent and 444 days 
present and absent. The average nightly attendance for the basal 
group was 8.30 and the average nightly attendance was 82.95 percent. 
The individualized group had an average nightly attendance of 8.0? 
and an average nightly attendance of 79.95 percent. Three members 
of the basal group maintained perfect attendance throughout the elev¬ 
en weeks. 
Results on the general intellectual ability ratings nf +VIA 
basal and individualized groups on the Revised Beta Examination— 
In the area of mental ability the data as shown in Tables 3 and 4 
indicated the range of ratings was 33 for the basal group and 29 
for the individualized group. The mean for the basal group was 87 
(below average) and 72.2 (inferior) for the individualized group. 
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The standard deviation was 29*56 and 10.20 for the basal and indi¬ 
vidualized groups, respectively. The standard error of the mean was 
.031 for the basal group and 3*40 for the individualized group. 
^hree or 30 percent fell above the mean in the basal group and six 
or 60 percent were above the mean in the individualized group. 3h 
the basal group, six or 60 percent were below the mean and one or 
10 percent rated within the limits of the mean. Four or 40 percent 
were below the mean of the individualized group. The difference be¬ 
tween the means was 14.8 and the standard error of the difference 
between the two means was 9*88. The "t" score of 1.49 was not sta¬ 
tistically significant because it was not greater than the prob¬ 
ability "t" of 2.10 at the five percent level of confidence with 
18 degrees of freedom. Therefore, it would appear that the basal and 
individualized groups were near the same level on the variable of 
general intellectual ability. 
Results on t.h<> initial aoenracv scores of the basa] and indi¬ 
vidualized groups on the Gilmore Oral Reading Test.— In accuracy 
of oral reading it may be noted in Tables 5 and 6 that the range dff 
1 
scorers was 37 for the basal group and 19 for the individualized 
group. The mean of 21.2 had a grade equivalent of 2.6 for the basal 
group and the mean of 6.2 had a grade equivalent of -1.0 for the 
individualized group. The standard deviation was 14.55 for the 
basal group and 5«04 for the individualized group. The standard 
error of the mean was 4.85 for the basal group and 1.67 for the in- 
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TABLE 3 
GENERAL INTELLECTUAL ABILITY RATINGS OF THE BASAL AND 
INDIVIDUALIZED GROUPS ON THE REVISED BETA EXAMINATION 
Basal Group Individualized Group 
Student Rating X X2 Student Rating X X2 
Z 105 18 3.24 C 85 12.8 163.84 
T 97 10 1.00 A 85 12.8 163.84 
W 96 9 .81 D 82 9.8 96.04 
R 86 -1 1 G 75 2.8 7.84 
S 87 0 0 E 77 4.8 23.04 
0 86 -1 1 B 74 .5 .25 
M 82 -5 .25 F 68 —4.2 17.64 
N 81 -6 .36 H 58 -14.2 201.64 
K 78 -9 .81 I 62 -10.2 104.04 
J 72 -15 2.25 P 56 -16.2 262.44 
Range - 33 Range - 29 
Mean - 87 Mean - 72.2 
Median - 86 Median - 74.5 
Standard Deviation' - 29.563 Standard Deviation - 10 .20 
Standard Error of Mean - .031 Standard Error of Mean - 3.40 
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TABLE 4 
COMPARISONS OF GENERAL INTELLECTUAL ABILITY RATINGS OF 




Mean 87 72.2 
Standard Deviation 29.5 6 10.20 
Standard Error of the Mean .031 3.40 
Difference Between the Two Means 14.8 
Standard Error of the Difference 
Between the Two Means 9.88 
"t" Ratio 1.49 
dividualized group. Five or 5° percent of the basal and individual¬ 
ized groups scored above the mean and five or 50 percent scored be¬ 
low the mean in both instances. The difference between the two means 
was 4.87. The "t" ratio of 3*0? was significant at the five percent 
level of confidence. This meant that the basal and individualized 
groups were not at the same level on the accuracy variable. 
Results on initial comprehension scores of the basal and indi¬ 
vidualized groups on the Gilmore Oral Reading Test.— With regard 
to oral reading comprehension Tables 7 and 8 reveal the range of the 
basal and individualized groups to be 18 and 11, respectively. The 
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TABLE 5 
INITIAL ACCURACY SCORES OF THE BASAL AND INDIVIDUALIZED 
GROUPS ON THE GILMORE ORAL READING TESTS 
Basal Group Individualized Group 
Student Score X X
2 Student Score X X2 
S 41 19.8 392.04 H 19 12.8 163.84 
0 39 17.8 316.84 I 9 2.8 7.84 
K 27 15.8 249.64 G 7 .8 .64 
R 27 15.8 249.64 E 6 -.2 .04 
M 26 14.3 219.04 B 6 .2 .04 
Z 17 -4.2 17.64 C 3 -1.2 1.44 
N 14 7.2 51.84 A 5 1.2 1.44 
T 10 11.2 125.44 P 5 1.2 1.44 
J 7 14.2 201.64 D 0 6.2 38.44 
W 4 17.2 295.84 F 0 6.2 38.44 
Range - 37 Range - 19 
Mean - 21.2 Mean - 6.2 
Median - 21.5 Median - 5*5 
Standard Deviation - 14.56 Standard Deviation - 5.04 
Standard Error of 
Mean 4.85 
Standard Error of 
Mean - 1.67 
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TABLE 6 
COMPARISONS OF INITIAL ACCURACY SCORES OF THE BASAL AND 
INDIVIDUALIZED GROUPS ON THE GILMORE ORAL READING TEST 
Basal Individualized 
Group Group 
Mean 21.2 6.2 
Standard Deviation 14.56 5.04 
Standard Error of 
the Mean 4.85 1.67 
Difference Between 
the Two Means 15 
Standard Error of the 
Difference Between 
Two Means 4.87 
"t" Ratio 3.07 
mean for the basal group was 12.3 and 4.1 represented the indivi¬ 
dualized group. The grade equivalent for the basal group mean was 
1.3 and -1.0 for the individualized group mean. The standard devia¬ 
tions were 5*62 and 3*24 for the basal and individualized groups, 
respectively. The standard error of the mean for the basal group 
was 1*87 and 1.07 for the individualized group. Five or 50 percent 
of the basal group and four or 40 percent of the individualized 
group fell above the mean while four or 40 percent of the basal 
group and five or 50 percent of the individualized group scored 
below the mean. In both groups, one or 10 percent scored within 
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TABLE 7 
INITIAL COMPREHENSION SCORES OF THE BASAL AND INDIVIDUALIZED 
GROUPS ON THE GIIMORE ORAL READING TEST 
Basal Group Individualized Group 
Student Score X X2 Student Score X X2 
S 22 9.7 94.09 H 11 6.9 47.61 
0 19 6.7 44.89 I 8 3.9 15.21 
K 15 2.7 7.29 A 5 .9 .81 
R 15 2.7 7.29 G 5 .9 .81 
Z 14 1.7 2.89 E 4 -.1 .01 
M 12 -.3 .09 B 3 1.1 1.21 
N 9 3.3 10.89 C 3 1.1 1.21 
T 9 3.3 10.89 P 2 2.1 4.41 
J 4 8.3 68.89 D 0 4.1 16.81 
W 4 8.3 68.89 F 0 4.1 16.81 
Range - 18 Range - 11 
Mean - 12.3 Mean - 4.1 
Median - 13 
Standard Error of 
Mean - 1.87 
Standard Deviation - 5*62 
Median - 3*5 
Standard Error of 
Mean - 1.07 
Standard Deviation - 3*24 
34 
the limits of the mean. The difference between the means was 8.2* 
The standard error of the difference between the two means was 
2.05» The "t" ratio of 4.0 was very statistically significant. The 
basal and individualized groups, at the five percent level of confi¬ 
dence, were not at the same level in reading comprehension. 
TABLE 8 
COMPARISONS OF INITIAL COMPREHENSION SCORES OF THE BASAL 
AND INDIVIDUALIZED GROUPS ON THE GILMORE ORAL READING TEST 
Basal Individualized 
Group Group 
Mean 12.3 4.1 
Standard Deviation 5.62 3.24 
Standard Error of 
Mean 1.87 1.07 
Standard Error of 
the Difference 
Between Two Means 8.2 
Difference Between 
Two Means 2.05 
"t" Ratio 4.0 
Results on the initial capacity word meaning scores of the 
basal and individualized groups on the Durrell-Sullivan Reading 
Capacity and Achievement Tests.— Tables 9 and 10 indicate that the 
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range of scores was 40 for the basal group and J6 for the individ¬ 
ualized group. The mean for the basal group was 34.2 and 26.8 for 
the individualized group. These basal and individulaized group means 
were equivalent to reading grades of 4.2 and 3*4, respectively. The 
standard deviation was 13.91 for the basal group and 11.73 Tor the 
individualized group and 3*94 for the standard error of the mean. 
The standard error of the mean for the basal group was 4.63. Three 
or 30 percent of the basal group and six or 60 percent of the ind¬ 
ividualized group scored above their respective means. Five or 50 
percent and four or 40 percent of the basal and individualized 
groups scored below their means, respectively. One or 10 percent 
of the basal group scored within the limits of the mean. The dif¬ 
ference between the two means was 5*76. The "t" ratio of 1.28 was 
not significant statistically. Thus, it would appear that the two 
groups were near the same level on the variable of word meaning 
capacity. 
Results on the initial capacity paragraph meaning snores of 
the two groups on the Durrell-Sullivan Reading Capacity and Achieve¬ 
ment Tests.— In the area of reading capacity and achievement 
Tables 11 and 12 indicate the range of scores was 23 for the basal 
group and 19 for the individualized group. The mean for the basal 
group was 20.3 (3.3 grade equivalent) and 15.8 (2.8 grade equivalent) 
for the individualized group. The standard deviations were 7.02 and 
5.91 for the basal and individualized groups, respectively. Four 
or 40 percent of the basal group and three or 30 percent of the 
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TABLE 9 
INITIAL CAPACITY WORD MEANING SCORES OF THE BASAL AND 
INDIVIDUALIZED GROUPS ON THE DURRELL*SULLIVAN READING 
CAPACITY AND ACHIEVEMENT TESTS 
Basal Group 
Student Score X X2 
Individualized Group 
Student Score X X2 
Z 58 23.8 566.44 B 43 16.2 262.44 
w 53 18.8 353.44 A 37 10.2 104.04 
T 51 16.8 282.24 F 36 9.2 84.64 
M 34 .2 .04 D 36 9.2 84.64 
0 33 -1.2 1.44 I 32 5.2 27.04 
R 28 ,6.2 38.44 E 27 .2 .04 
S 24 10.2 104.04 H 24 —2.8 7.84 
J 23 11.2 125.44 C 17 9.8 96.04 
K 20 14.2 201.64 G 9 17.8 316.84 
N 18 16.2 262.44 P 7 19.8 392.04 
Range - 40 
Mean - 34*2 
Median - 30*5 
Standard Deviation - 13 «91 
Standard Error of 
the Mean - 4.63 
Range - 36 
Mean - 26.8 
Median - 29.5 
Standard Deviation - 11.73 
Standard Error of 
the mean - 3*94 
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TABLE 10 
COMPARISONS OF INITIAL CAPACITY WORD MEANING SCORES OF THE 
BASAL AND INDIVIDUALIZED GROUPS ON THE DURRELL-SULLIVAN 
READING CAPACITY AND ACHIEVEMENT TESTS 
Basal Individualized 
Group Group 
Mean 34.2 26.8 
Standard Deviation 13.91 11.73 
Standard Error of 
the Mean 4.63 3.94 
Difference Between 
Two Means 7.11- 
Standard Error of the 
Difference Between 
Two ^eans 5«76 
"tH Ratio 1.28 
Individualized group scored above their respective means. Sir or 
60 percent and seven or 70 percent scored below tye means, respec¬ 
tively. The difference between the means was 4.9, with a standard 
error of the difference between the two means of 2.9» The 1.68 "t" 
ratio was not statigtically significant. It appeared that both groups 
were near the same level on the second variable of reading capacity. 
Results of initial basic vocabulary scores of the two groups 
on the Developmental Reading Tests.— Tables 13 and 14 indicate the 
range of scores to be 25 for the basal group and 15 for the individ- 
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TABLE 11 
INITIAL CAPACITY PARAGRAPH MEANING SCORES OF THE BASAL 
AND INDIVIDUALIZED GROUPS ON THE DURRELL-SULLIVAN 
READING CAPACITY AND ACHIEVEMENT TESTS 
Basal Group Individualized Group 
Student Score X X2 Student Score X X2 
Z 35 14.4 207.36 F 26 10.2 104.04 
T 31 10.4 108.16 B 25 11.2 125.44 
0 23 2.4 5.76 C 18 2.2 4.84 
W 21 .4 .16 A 15 -.8 .64 
s 19 -1.6 2.56 E 15 .8 .64 
K 19 1.6 2.56 D 14 1.8 3.24 
N 17 3.6 12.96 P 14 1.8 3.24 
R 16 4.6 21.16 I 12 3.8 13.44 
M 13 7.6 57.76 H 12 3.8 13.44 
J 12 8.6 73.9 6 G 7 8.8 79.21 
Range - 23 
Mean - 20.6 
Median - 19 
Standard Deviation - 7.02 
Standard Error of 
Mean 
Range - 19 
Mean - 15.8 
Median - 14.5 
Standard Deviation - 5»91 
- 2.33 
Standard Error of 
Mean - 1.96 
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TABLE 12 
COMPARISONS OF INITIAL CAPACITY PARAGRAPH MEANING SCORES 
OF THE INDIVIDUALIZED AND BASAL GROUPS ON THE DURRELL- 
SULLIVAN READING CAPACITY AND ACHIEVEMENT TESTS 
Basal Individualized 
Group Group 
Mean 20.6 15.8 
Standard deviation 7.02 5.91 
Standard Error of 
Mean 2.33 1.96 
Difference Between 
Two Means 4.9 
Standard ^rror of the 
Difference Between 
Two Means 2.9 
"t" Ratio 1.68 
ualized group. The means were 25 (1.8 reading grade equivalent) 
and 6.9 (1.25 reading grade equivalent) for the basal and individ¬ 
ualized groups, respectively. The standard deviation was 7.71 for 
the basal group and 4.6l for the individualized group. The standard 
error of the basal group mean was 2.56 and the standard error of 
the individualized group mean was 1.53» Six or 60 percent of the basal 
group and five or 50 percent of the individualized group scored 
above the mean. Four or 40 percent of the basal and individualized 
groups scored below the mean while one or 10 percent of the individ¬ 
ualized group scored within the limits of the mean. The snatdard 
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TABLE 13 
INITIAL BASIC VOCABULARY SCORES OF THE BASAL AND 
INDIVIDUALIZED GROUPS ON FORM P.A. OF THE 
DEVELOPMENTAL READING TESTS 
Basal Grout) 
Student Score X X2 
Individual Group 
Student Score X X2 
0 36 11 121 A 15 8.1 65.61 
M 31 6 36 I 13 6.1 37.21 
R 31 6 3 6 E 9 2.1 4.41 
Z 29 4 16 C 9 2.1 4.41 
K 28 3 9 D 8 1.1 1.21 
S 26 1 1 B 6 .9 .81 
J 24 -1 1 P 4 -2.9 8.41 
T 22 3 9 G 4 2.9 8.41 
W 12 13 169 H 1 5.9 34.81 
N 11 14 196 F 0 6.9 47.61 
Range - 25 
Mean - 25 
Median - 27 
Standard Deviation - 7.71 
Standard Error of 
the Mean - 2.56 
Range - 15 
Mean - 6.9 
Median - 7 
Standard Deviation - 4.61 
Standard Error of 
the Mean - 1.53 
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TABLE 14 
COMPARISONS OF INITIAL BASIC VOCABULARY SCORES OF THE 
BASAL AND INDIVIDUALIZED GROUPS ON FORM P.A. OF THE 



















error of the difference between the means was 2.84. The "t" ratio 
of 6.36 was very significant. It indicated that the two groups were 
not on the same level on the variable of basic vocabulary according 
to this test. 
Results of initial general comprehension scores of the two 
groups on the Developmental Reading Testa— In the area of general 
comprehension Tables 15 and 16 indicate the range of scores to be 
32 for the basal group and 10 for the individualized group. The means 
of 18.1 and 4.6 represent the basal and individualized groups, respec¬ 
tively. The mean of the basal group was equivalent to a 1.90 reading 
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grade while the mean of the individualized group was equivalent to 
the 1.35 reading grade. .The standard deviation was 11.43 Tor the 
basal group and 1.09 for the individualized group. Six or 60 percent 
of the basal group and five or 50 percent of the individualized 
group scored above the mean. Four or 40 percent of the basal and 
individualized groups scored below the mean while one or 10 percent 
of the individualized group scored within the mean limits. The 
difference between the two means was 13 «5 and the standard error 
of the difference between the two means was 3 «77» The "tM ratio of 
3.00 was statistically significant. Wide group differences on the 
variable of general comprehension were indicated* 
Results of initial specific comprehension scores of the two 
groups on the Developmental Reading Tests.— With regard to specific 
comprehension Tables 17 and 18 which follow indicate that the range 
of scores for the basal group and individualized group was 13* The 
mean for the basal group was 13«3 and 7 represented the individualized 
group mean. The means of the basal and individualized groups were 
equivalent to 2.1 and 1.8 reading grades, respectively. The standard 
deviation was 4.32 for the basal group and 3«28 for the individual¬ 
ized group. The standard error of the basal group mean was 1.44 
and the standard error of the individualized group mean was 1.09. 
Five or 50 percent of the basal group and three or 30 percent of 
the individualized group scored above the mean. Four or 40 percent 
of the basal group and six or 60 percent of the individualized group 
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TABLE 15 
INITIAL GENERAL COMPREHENSION SCORES OF THE BASAL AND 
INDIVIDUALIZED GROUPS ON FORM P.A. OF THE 
DEVELOPMENTAL READING TESTS 
Basal Group Individualized Group 
Student Score X X2 Student Score X X2 
0 34 15.9 252.81 I 10 5.4 29.16 
S 30 11.9 141.61 E 8 3.4 11.56 
z 27 8.9 79.21 H 7 2.4 5.76 
K 26 7.9 62.41 A 7 2.4 5.76 
R 24 5.9 34.81 C 6 1.4 1.96 
M 21 2.9 8.41 D 4 -.6 .36 
T 7 -11.1 123.21 P 2 2.6 6.76 
J 6 12.1 146.41 B 1 3.6 12.96 
W 4 14.1 198.81 G 1 3.6 12.96 
N 2 16.1 259.21 F 0 4.6 21.16 
Range - 32 
Mean - 18.1 
Median - 22.5 
Standard Deviation - 11.43 
Standard Error of 
Mean 
Range - 10 
wean - 4.6 
) 
Median - 5 
Standard Deviation - 3«29 
Standard Error of 
Mean - 3.81 - 1.09 
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TABLE 16 
COMPARISONS OF INITIAL GENERAL COMPREHENSION SCORES 
OF THE BASAL AND INDIVIDUALIZED GROUPS ON FORM P.A. 





Mean 18.1 4.6 
Standard Deviation 11.43 3.29 
Standard Error of 
the Mean 3.81 1.09 
Difference Between 
Two Means 13*5 
Standard Error of the 
Difference Between 
Two Means 3«77 
"t" Ratio 3.66 
scored below the mean. One or 10 percent in each group scored with¬ 
in the mean limits. The difference between the means was 6.3 and 
the standard error of the difference between the two means was 4.74 
The "t" ratio of 1.32 was not statistically significant. 
Description of teaching procedures used with the basal group . 
Within the basal group, two sub-groups were formed on the basis of 
similarities in interests and reading achievement. Sub-group one 
was composed of two women and three men and sub-group two had one 
female and four male members. Sub-group one was a little superior 
k5 
TABLE 17 
INITIAL SPECIFIC COMPREHENSION SCORES OF THE BASAL AND 
INDIVIDUALIZED GROUPS ON FORM P.A. OF THE 
DEVELOPMENTAL READING TESTS 
Basal Group Individualized Group 
Student Score X X
2 
Student Score X X
2 
0 19 5.7 32.49 H 13 6 36 
S 18 4.7 22.09 E 10 3 9 
Z 17 3.7 13.69 I 10 3 9 
M 17 3.7 13.69 B 7 0 0 
R 15 1.7 2.89 A 6 -1 1 
K 13 -.3 .09 C 6 1 1 
T 11 2.3 5.29 D 6 1 1 
J 9 -4*2 17.64 P 6 -1 1 
W 8 5.2 27.04 G 6 1 1 
N 6 7.2 51.84 F 0 7 49 
Range - 13 Range - 13 
Mean - 13.3 Mean - 7 
Median - 14 Median - 6 
Standard Deviation - 4.32 Standard Deviation- 3.28 
Standard Error of 
the Mean 1.44 
Standard Error of 
the Mean _ 1.09 
TABLE 18 
COMPARISONS OF INITIAL SPECIFIC COMPREHENSION SCORES OF 
THE BASAL AND INDIVIDUALIZED GROUPS ON THE FORM P.A. 





Mean 13.3 7 
Standard Deviation 4.32 3.28 
Standard Error 
of Mean 1.44 1.09 
Difference Between 
Two Means 6.3 
Standard Error of the 
Difference Between 4.75 
"t" Ratio 1.32 
to sub-group two. 
As previously stated in the definition of terns, the basal 
method in reading used in this study was based on a single set of 
systematically prepared graded readers used by members of angroup 
who had similar abilities and needs. Thus, the books selected for 
use with the total group were from the Rochester-Occupational 
Reading Series.'1' The material in this series began on a second grade 
1 
Herman R. Goldberg and Winfred T. Brumber, Rochester Occupa¬ 
tional Reading Series (Syracuse, New York: Syracuse University 
Press, I960). 
4? 
reading level. Six books titles Supermarkets and six copies of 
Truck Farming were ordered on a second grade level. Six each of 
Restaurants and Cafeterias and Bakeries were ordered on a third 
grade level of reading. 
To provide reading materials on the sub-groups* independent 
reading levels, editions one and two of My Weekly Reader^- were 
ordered. The group members were encouraged to read this material 
and work on the skill building section at home. Those who had 
problems following the directions or recognizing new words re¬ 
quested help either before class began or at the end of the class. 
Occasionally, the total group shared in reading and interpreting 
the stories. 
The main teaching procedure used in this approach to reading 
2 
instruction included the following steps: 
A. Preparation for reading 
1. In this first step, the general objective was to 
prepare for and motivate the subjects' thought and 
accuracy in reading. 
2. To assure more effective motivation, the basic read- 
1 
Eleanor M. Johnson, "My Weekly Reader," American Education 
Publications (Columbus, Ohio: Wesleyan University Press, Inc., 
1961-62). 
2 
Lillian Gray and Dora Reese, leaching Children to Read. 
Second Edition, (New York: The Ronald Press Company, 1949), ch.6. 
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ers remained at school and the adults approached each 
story without having seen the pictures of it before. 
3. Personal experiences which were related significantly 
to the content of each story fcrmed the basis for 
interpretatièn. 
4. A list of new words used in the story was at the 
beginning of each lesson. To insure recognition of 
all words when the adults started to reaid, the new 
vocabulary was used first in informal discussions 
during which the teacher wrote phrases or sentences 
on chalkboard. New meanings of familiar words also 
were presented so that when reading began, most of 
the adults not only were able to recognize all the 
words but had a clear understanding of the concepts 
involved. 
B. Guided silent reading 
1. While the adult students read silently, the teacher 
observed them individually to note their reaction to 
the printed page and to detect faulty reading habits. 
2. Individual aid was avialable to students hating word 
recognition problems. 
C. Group interpretation 
1. Informal conversation about the story involved reflect¬ 
ing, fact and inference weighing and generalizing. 
2+9 
2. Frequently, each individual selected the part or parts 
he liked best about the story for oral sharing. 
D. Skill building 
1. Hie teacher supervised group and/or individual use of 
the work book section contained in the readers. 
2. In each book, three or four pages following each story 
were devoted to increasing interpretative abilities and 
developing word recognition skills. 
E. Extension or enrichment 
1. Members of the groups selected parts of individual 
story characters for oral group reading emphasizing 
visual and vocal expressions and actions. 
2. Good traits or work habits of story characters were 
coinpared to the traits and work habits of the adult 
students. 
Examples of content in a nightly plan for the adult partici¬ 
pants in the basal reading program.— The example which follow are 
expressed in terms of titles of lessons and purposes for lessons. 
A. Examples of titles of lessons 
1. A Good Start. (Betty White and Ted Johnson get jobs 
at the C & B Supermarket. 
2. To recognize the printed symbols for words already a 
part of speaking and listening vocabularies. 




. To learn how to comprehend sentences and paragraphs. 
5* To learn how to comprehend and react to stories and 
questions. 
6. To learn how to distinguish between words of similar 
configuration. 
7. To understand inherent relationships between words 
as recognizing opposites and rhyming words. 
8. To understand alphabetical sequence. 
9. To learn the appropriate dress for various jobs. 
Evaluative techniques used with and observations of the basal 
reading group.— The pattern of the evaluation and observations 
made of the two sub-groups who comprised the basal reading group 
follows. 
1. The small size of this group made it possible for the 
teacher to closely evaluate each adult student as he or 
she progressed through each step in the teaching and 
activity of reading. 
2. Each group completed one story and the skill building 
exercises which followed each story in a week. 
3. The last night of the weekly session was devoted to hear- 
» 
ing each adult aead aloud the one page story. At the 
{ 
completion, the teacher gave favorable and encouraging 
> 
comments, cited errors and graded the lessons read. 
4. On this same night, the teacher either allowed group mem- 
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bers to correct their work sections while participating 
in a discussion on the correct responses or corrected 
them herself* 
5* At the end of the project, sub-group one had completed its 
reader and sub-group two had completed eight of its ten 
stories. 
6. Different forms of the same standardized tests given at the 
beginning of this project served as the main instruments tn 
evaluating the effectiveness of this project* 
Description of teaching procedures used with the individualized 
group.— As explained in chapter one and in connection with this 
study, the individualized method in reading provided the students 
with as broad and rich variety of reading resources as it was possible 
to obtain and with the guidance of the teacher, allowed the students 
those materials and experiences best suited to their individual needs, 
interests, purposes and abilities* Thus, the materials selected for 
use with these seven women and three men were twenty Little Wonder 
Books of grades one and two reading levels, one set of flash cards,c 
1 
Little Wonder Books(Columbus. Ohio: Charles E. Merrill Books. 
Inc.) 
2 
Nelle R. Orebaugh, "Learning Can Be Fun With Set One Speed-Up" 
(Columbus, Ohio: Charles E. Merrill Books, Inc., 1961) 
52 
five grade one New Reading Skill Texts , ten copies of grade one 
o 
My Weekly Reader Subscription Book and ten grade one copies of My 
Weekly Reader Newspaper. 
The initial test results revealed that the instructional level 
for all of the adult students was either at or below the first grade. 
With this knowledge, the materials of second grade difficulty were 
not displayed for their selection. 
In instructing this group, the procedure of the teacher followi 
ed this general pattern. The teacher: 
1. Assisted each student in his selection of the book or other 
material for reading. 
2. Circulated among the adult students each night noting pro¬ 
gress and difficulties. 
3« Quietly offered assistance to individuals when requested ®r 
felt needed. 
4. Discussed the book or material with each adult after he had 
read in part or in full. 
1 
Eleanor M. Johnson, ,,Bibs,,, New Reading Skilltext Series 
(Columbus, Ohio: Charles E. Merrill Books, Inc., 1961) 
2 
Eleanor M. Johnson, "Kits, Pups and Everything," My Weekly 





5. Listened to each individual read orally every other night. 
6. Guided the total group in a particular skill building activi¬ 
ty each night. 
7. Recorded progress and difficulties observed on file cards . 
Examples of the content of materials available to adult parti¬ 
cipants in the individualized program.— Titles, descriptions and 
purposes of the materials used follow: 
The Little Wander Books. All included thirty-two pages in 
black and white illustrations. 
1. Life in the Sea. To increase understanding of: 
a. The Wonderful Sea 
b. Along the Shore (ëtarfish, clams, oysters, barnacles 
and seaweed) 
c. Gardens of the Sea (coral reefs, sea horses and sea 
anemone) 
d. Not Far from Land (shrimp, lobsters and sponges) 
2. Pets. To understand these science generalizations and con - 
cepts: 
a. All life comes from life and reproduces its own kind 
of living organism. 
b. There is great variety and range in the size, structure 
and habits of life of animals. 
c. Life is dépendait upon certain materials and conditions. 
All living things need proper food, fresh drinking 
water, exercise, fresh air and sunshine. 
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3. Firemen. To secure a general understanding of how we prot ect 
lives and property. More specifically, to understand: 
a. Work of city firemen 
b. Forest patrol 
c. Training of new firemen 
d. Preventing fires 
4. Travel. To secure a general tinderstanding of the increasing 
dependence of one group upon another. More specifically, 
to understand kinds of: 
a. Trains 
b. Ships 
c. Travel in a city 
d. Travel on roads 
e. Travel in the air 
5. Where Animals Live. To understand the following concerning 
animal life: 
a. Which home is best 
b. Animal homes in the ground, trees, forest and water 
c. Animals of hot and cold lands 
d. Birds live in many places 
t 
e. Insect homes 
6. Clothes. To increase knowledge of: 
a. The clothes we wear 
b. Clothes from plants, animals, trees and coal 
c. Man-made clothes 
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7. Birds and their Babies. To increase knowledge of the many 
species of birds as: 
a. The robin family 
b. Bird drummers 
c. The cardinal, a cheerful bird 
8* Airplanes. To understand man's increasing control over na¬ 
ture and how man overcomes distance through science* To in¬ 
crease knowledge of: 
a* The airport 
b. An airplane factory 
c. An airplane trip 
d. The work of airplanes 
e. Air safety 
9* Life on the Farm* To increase understanding of: 
a. The farmer's house and bams 
b. Animals on the farm 
c. Work on the farm in spring, summer, fall and winter 
d. Fun on the farm 
10, People Who Work For Us* To increase knowledge of how 
people in the home and community work for the family 
a better understanding of: 
a. The family 
b. Bricklayers, carpenters, electricians, plumbers, etc. 
in connection with house building 
56 
c. People who help keep us safe, feed us, bring news, 
keep city clean, keep us well and help us travel 
11. Trains Today. To learn how the community helps the family 
to travel and to carry goods through increased knowledge of: 
a. Train engines 
b. The work of trains 
c. Train workers 
d. Train travel 
12. The Grocery Store. To learn how the community helps the 
family to get food as a result of a better understanding of: 
a. Foods sold in a grocery store 
b. People who work in a grocery store and the work they do 
c. How food is kept clean and fresh 
d. Where the grocery store gets its food 
Ths set of flash cards consisted of ninety cards and contained 
two hundred twenty-four different words. One speed-up word appeared 
underlined in a sentence on the face of each card. Above the sentence 
waa a clear, simple pièture emphasizing the key idea of the sentence. 
On the back of each sard the particular speed-up word appeared twice 
again; once with the initial letter capitalized and once as the word 
would appear in the middle of a sentence. 
The adult students who used these cards did so in this manner. 
1. The adult looked at the picture first 
2. Then the adult and teacher discussed the picture 
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3. The adult read the entire sentence 
4. The adults read the underscored word, alone 
5. The card was turned over and the adult said the speed 
up word onee more 
6. Later, the cards were tuméd face down to see how many 
words were known from the back of the card alone 
7. Still later, the teacher covered the picture and had 
the adult read the entire sentence without seeing the 
picture 
8. Lastly, the teacher checked the adult's accuracy in 
recognizing the words through the construction and 
use of a manual tachistoscope 
This process was repeated until an appreciable stock of words 
t 
were established. 
Selections foom Bibs, the grade one book of the New Reading 
i 
Skilltext series were the most colorful and beautifully illustrated 
materials used. This book proved to be the best available aid for 
the very low achiever. 
Along with selections from Bibs.My Weekly Reader Subscriber 
Book and My Weekly Reader Nowgpape-r were used during the period 
in which the whole group participated in the,skill building 
session. Thereading skills developed through their use were: 
« 
1. Understanding ideas 
a. Using picture clues 
b. Reading for meaning 
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c. Recognizing details related to the story, main ideas, 
purposes and inferences 
d. Using picture and context clues 
e. Recalling facts 
f. Telling a story in sequence 
g. Making judgements 
2. Understanding words 
a. Developing a sight vocabulary 
b. Recognizing isolated words or letters 
c. Recognizing initial and final consonant sounds 
d. Distinguishing between words of similar configuration 
e. Understanding inherent relationships between words as 
recognizing rhyming words 
f. Analyzing the structure of words as adding inflectional 
endings to root words, choosing the correct word form, 
recognizing and dividing compound words 
g. Developing dictionary skills 
Evaluative techniques used with and observations of the individ¬ 
ualized group,-- The pattern of the evaluation and observations 
made of the adults who participated in the individualized program 
follows, 
1, The small size of this group made it possible for the 
teacher to closely evaluate eadh adult student as he or she 
progressed through each step in the teaching and activity 
of reading. 
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2. From the beginning of this program, seven of the adult 
members of this group freely participated. The remaining 
three did not select any of the books. Aiey said they could 
not learn to read. 
3. Flash cards and selections from Bibs were used with the 
three very low achievers untila degree of self-confidence 
and a small sight vocabulary had been gained. 
4. Small file cards were kept on each student. Information 
relative to reading problems, interests and books completed 
was recorded. They revealed that of the three who entered 
the program feeling that they would never learn to read, 
two completed one book and one, after having completed one 
book, chose to re-read the same book. The other seven group 
members established this record: one completed one book, 
three completed two books, two completed three books and 
one completed four books. 
5. The nightly whole-group activity further aided the adults 
in ibcreasing their sight vocabulary, developing word recog¬ 
nition and interpretative skills and in following directions. 
6. Different forms of the same standardized tests given at the 
beginning of this project served as the main instruments im 
evaluating the effectiveness of this project. 
Results on final accuracy scores of the two groups on Form B 
of the Golmore Oral Reading Test.— In accuracy of oral reading 
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Tables 19 and 20 which follow reveal the range of 43 for the basal 
group and 15 for the individualized group. The means 24.5 and 8.3 
represented the basal and individualized groups, respectively. The 
grade equivalents corresponding to the mean scores were 3*4 for the 
basal group and 1.7 for the individualized group.The standard devia¬ 
tion was 14.90 for the basal group and 4,59 for the individualized 
group. The standard error of the mean for the basal group was 4.96 
and 1.53 for the individualized group. In the basal group, five or 
50 percent were above the mean and five or 50 percent were below 
the mean. In the individualized group, five Or 50 percent were above 
the mean, four or 40 percent were below the mean and one or 10 
percent were within the mean limits. The difference between the 
means was 16.2. The standard error of the difference between the two 
I 
means was 4.93. The "t" ratio of 3*28 was statistically significant 
at the (one and) five percent level of confidence with eighteen de¬ 
grees of freedom. It indicated that the two groups differed on the 
variable of accuracy* 
Results on the final comprehension annmq nf +v»o groupa 
I 
on the Gilmore Oral Reading Test.— With regard to oral comprehen¬ 
sion Tables 21 and 22 indicate the mean of 7.2 for the individual - 
ized group and a mean of 15.5 for the basal group, fhe~ 1§,5 mean 
corresponded to a reading grade equivalent of 2.4 and the mean of 
7.2 corresponded to a -1.0 reading grade score. The standard devia¬ 
tion was 6.67 for the basal group and 2.6 for the individualized 




FINAL ACCURACY SCORES OF THE BASAL AND INDIVIDUALIZED 
GROUPS ON FORM B OF THE GILMORE ORAL READING TEST 
Basal Group Individualized Group 
Student Score X X2 Student Score 
\ 
X x2 
S 50 25.5 650.25 H 17 8.7 75.69 
0 45 20.5 420.25 I 14 5.7 32.49 
R 39 14.5 210.25 B 11 2.7 7.29 
K 28 3.5 12.25 P 10 1.7 2.89 
M 26 1.5 2.25 C 10 1.7 2.89 
Z 18 -6.5 42.25 G 3 -.3 .09 
W 12 12.5 156.25 A 8 2.3 5.29 
N 11 13.5 182.25 E 3 5.3 5.29 
T 9 15.5 240.25 D 2 6.3 39.69 
J 7 17.5 306.25 F 2 6.3 39.69 
Range - 43 
Mean - 24.5 
Median - 22 
Standard Deviation 14.90 
Standard Error of 
Mean 4.96 
Range - 15 
Mean - 8.3 
Median - 9 
Standard deviation - 4.59 
Standard Error of 
Mean - I.53 
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TABLE 20 
COMPARISONS OF,FINAL ACCURACY SCORES OF THE BASAL AND 







Mean 24.5 8.8 
1 
Standard Deviation 14.90 4.53 
Standard Eirror of 
Mean 4.96 1.53 
Difference Between 
Two Means 16.2 
Standard Error of the 
Difference Between 
Two x^eans 4.93 
"t" Ratio 3.28 
» 
and .866 for the individualized group. In the basal group, five 
or 50 percent scored above the mean, four or 40 percent scored 
below the mean and ten or 10 percent scored within the limits of 
the mean. The individualized group contained four or 40 percent 
who scored above the mean, two or 20 percent within mean limits 
and four or 40 percent below the mean. The differences between the 
two means was 8.3. The standard error of the difference between the 
two means was 2.26. The Mt" ratio of 3*67 waa significant at the 
five percent level of confidence. In other words, the basal and 
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TABLE 21 
FINAL COMPREHENSION SCORES OF IKE BASAL AND INDIVIDUALIZED 
GROUPS ON FORM B OF 'IKE GILMORE ORAL READING TEST 
Student Score X X2 Student Score X X2 
S 26 io.5 110.25 P 11 3.8 14.44 
R 26 10.5 110.25 H 10 2.8 7.84 
0 21 5.5 30.25 E 10 2.8 7.84 
Z 16 .5 .25 B 9 1.8 3.24 
K 16 .5 .25 I 7 -.2 .04 
M 15 -.5 .25 G 7 .2 .04 
T 10 5.5 30.25 C 6 1.2 1.44 
W 10 5.5 30.25 F 5 2.2 4.84 
J 9 6.5 42.25 D 4 3.2 10.24 
N 6 9.5 90.25 A 3 4. 2 17.64 
Range - 20 
Mean - 15.5 
Median - 15» 5 
Standard Deviation - 6.67 
Standard Error of 
Mean - 2.22 
Range - 8 
Mean - 7*2 
Median - 7 
t 
Standard Deviation - 2.6 
Standard Error of 
Mean - .866 
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TABLE 22 
COMPARISONS OF FINAL COMPREHENSION SCORES OF THE BASAL AND 











Standard Deviation 6.67 2.6 
Standard Error of 
Mean 2.22 •866 
Difference Between 
Two Means 8.3 
Standard Error of the 
Difference Between 
Two Means 2.26 
"t" Ratio 3.67 
i 
individualized groups differed on the variable of comprehension. 
( 
Results of the final basic vocabulary scores of the two groups 
On the Developmental Reading Tests.— Tables 23 and 24 indicate the 
range of scores to be 28 for the basal group and 14 for the individ- 
i 
ualized grouR The mean for the basal group was 26.2 and 13.2 for the 
individualized group. The basal and individualized group means 
were equivalent to reading grades of 2.6 and 1.5, respectively. 
The standard deviation was 10.35 for the basal group and 4.14 for 
the individualized group. The standard error of the basal group 
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TABLE 23 
FINAL BASIC VOCABULARY SCORES OF THE BASAL AND 
INDIVIDUALIZED GROUPS ON FORM L.A. OF 
THE DEVELOPMENTAL READING TESTS 
Student Score X X2 Student Score X X
2 
0 41 14.8 219.04 H 22 8.8 77.44 
S 36 9.8 96.04 A 19 5.8 33.64 
M 36 9.8 96.04 I 14 .8 .64 
R 36 9.8 96.04 E 14 .8 .64 
Z 28 1.8 3.24 F 13 -.2 .04 
K 26 -.8 .64 B 12 1.2 1.44 
J 16 10.2 104.04 P 10 3.2 10.24 
N 15 11.2 125.44 G 10 3.2 10.24 
T 15 11.2 125.44 C 10 3.2 10.24 
W 13 13.2 174.24 D 8 5.2 27.04 
Range - 28 Range - • 14 
Mean - 26.2 Mean - 13.2 
Median - 27 Median - 12.5 
Standard Deviation - 10.35 
3.39 
Standard Error of 
Mean 
Standard Deviation - 4*14 
Standard Error of 
Mean - 1.38 
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TABLE 24 
COMPARISONS OF FINAL BASIC VOCABULARY SCORES OF THE 
BASAL AND INDIVIDUALIZED GROUPS ON FORM L.A. OF 





Mean 26.2 13.2 
Standard Deviation 10.35 4.14 
Standard Error of 
Mean 3.39 1.38 
Difference Between 
Two Means 13 
Standard Error of the 
Difference Between 
Two Means 3.27 
"t" Ratio 3.97 
mean was 1.37 and the standard error of individualized group mean 
was 3*39. In the basal group, five or 50 percent scored above the 
mean, four or 40 percent scored below the mean and one or 10 percent 
scored within mean limits. In the individualized group, four or 40 
percent scored above the mean, five or 50 percent scored below the 
mean and ten or 10 percent scored within mean limits. The difference 
between the two means was 3*27. The "t" ratio of 3*97 was significant. 
Differences on the variable of basic vocabulary were noted. 
Results of the final general comprehension scores of the two 
groups on the Developmental Reading Tests. — With regard to general 
67 
TABLE 25 
FINAL GENERAL COMPREHENSION SCORES OF THE BASAL AND 
INDIVIDUALIZED GROUPS ON FORM L.A. OF THE 
DEVELOPMENTAL READING TESTS 
Basal Group Individual Group 
Student Score X X2 Student ; Score X y? 
0 32 16.5 272.25 H 10 6 36 
R 30 12.5 156.25 I 7 3 9 
S 28 10.5 110.25 B 6 2 4 
M 25 7.5 56.25 E 5 1 1 
K 23 5.5 30.25 A 4 0 0 
Z 20 2.5 6.25 C 4 0 0 
N 9 8.5 72.25 G 3 -1 1 
T 5 12.5 156.25 P 1 3 9 
W 2 15.5 240.25 D 0 4 16 
J 1 16.5 272.25 F 0 4 16 
Range - 31 Range - 10 
Mean - 17.5 Mean - 4 
Median - 24 Median - 4 
Standard Deviation - 11.72 Standard Deviation - 9.39 
Standard Error of Standard Error of 
Mean - 3«90 Mean - 1.01 
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TABLE 26 
CCMPARISONS OF THE FINAL GENERAL COMPREHENSION SCORES 
OF THE BASAL AND INDIVIDUALIZED GROUPS ON FORM L.A. 





Mean 17.5 4 
Standard Deviation 11.72 9.39 
Standard Error of 
Mean 3.90 1.01 
Difference Between 
Two Means 13.5 
; 
Standard Error of the 
Difference Between 
Two Means 4.75 
' 
"t" Ratio 2.88 
♦ 
comprehension the data as shown in Tables 25 and 26 indicate the 
range of scores to be 31 for the basal group and 10 for the 
1 
individualized group. The mean for the basal group was 17.5 and 4 
for the individualized group. The basal group mean was equivalent 
to a reading grade of 2.6 and the individualized group mean was 
equivalent to a reading grade of 1.4. The standard deviationa was 
11.72 for the basal group and 9.39 for the individualized group. 
The standard error of the mean for the basal group was 3*90 and 
1.01 for the individualized group. In the basal group, six or 60 
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TABLE 27 
FINAL SPECIFIC COMPREHENSION SCORES OF THE BASAL AND 
INDIVIDUALIZED GROUPS ON FORM L.A. OF THE 
DEVELOPMENTAL READING TESTS 
Basal Group Individualized Group 
Student Swore X Student Score X X^ 
0 23 10.1 102.01 H 10 4.1 16.81 
R 23 10.1 102.01 I 9 3.1 9.61 
S 18 5.1 26.01 D 9 3.1 9.61 
K 16 3.1 9.61 C 7 1.1 1.21 
M 14 1.1 1.21 E 6 .1 .01 
Z 10 -2.9 8.41 P 5 -.9 .81 
T 8 4.9 24.01 A 4 1.9 3.61 
N 8 4.9 24.01 B 4 1.9 3.61 
W 5 7.9 62.41 G 4 1.9 3.61 
J 4 8.9 72.21 F 1 4.9 24.01 
Range • - 19 Range - • 9 
Mean - 12.9 Mean - 5.9 
Median - 12 Median - 5.5 
Standard Deviation - 6.39 
2.20 
Standard Error of 
Mean 
Standard Deviation - 2.7 
Standard Error of 
Mean - ,9 
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TABLE 28 
COMPARISONS OF FINAL SPECIFIC COMPREHENSION SCORES OF THE 
BASAL AND INDIVIDUALIZED GROUPS ON FORM L.A. OF THE 





Mean 12.9 5.9 
Standard Deviation 6.39 2.7 
Standard Error of 
Mean 2.20 .9 
Difference Between 
Two Means 7 
Standard Error of the 
Difference Between 
Two Means 2.19 
"t" Ratio 3.19 
percent scored above the mean, four or 40 percent scored below the 
mean and no one scored within mean limits. In the individualized 
group, four or 40 percent scored above the mean, four or 40 percent 
scored below the mean and two or 20 percent scored within mean 
limits. The difference between the two means was 13.5 and the stan¬ 
dard error of the difference between the two means was 4.75» The 
"t" ratio of 2.88 revealed a difference between the two groups on 
the variable of general comprehension at the five percent level. 
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Results on the final specific comprehension scores of the two 
groups on the Developmental Reading Tests.— In the area of specific 
comprehension the data as shown in Tables 27 and 28 indicate the 
range of scores for the basal group to be 19 and 9 for the individ¬ 
ualized group. The basal group mean was 12.9 and 5*9 for the individ¬ 
ualized group. The basal group mean was equivalent to a reading 
grade of 2.4 and the individualized group mean was equivalent to a 
reading grade of 1.7. The standard deviation for the basal group 
was 6.39 and 2.7 for the individualized group. The standard error 
of the mean was 2.20 /or the basal group and .9 for the individual¬ 
ized group. Two or 20 percent of the basal group and five or 50 
percent of the individualized group scored above the mean. Eight arr 
80 percent of the basal grèup and four or 40 percent of the individ¬ 
ualized group scored below the mean. One or 10 percent of the basal 
group scored with mean limits. The difference between the means was 
7 and the standard error of the difference between the two means was 
2.19. The "t" ratio of 3*19 was statistically significant at the tfive 
percent level of confidence with eighteen degrees of freedom. This 
indicated group differences on the variable of specific comprehension. 
CHAPTER III 
FINDINGS, CONCLUSIONS, IMPLICATIONS 
AND RECOMMENDATIONS 
Attention in this chapter is focused on the following: 
1. Summary of the general background and basic design d>f 
the study 
2. General procedures used with basal and individualized 
groups 




Summary of general background and basic design of the study.— 
An awareness of Unesco*s estimate of 700 million adult illiterates 
in the total world population; of the large number of prospective 
servicemen rejected solely because of educational deficiencies and 
of broken communication channels between the school and many homes, 
stemming mainly from the fact that the parents are among those un¬ 
able to read, paints a very graphic picture of the need for world¬ 
wide emphasis on literacy education. 
During the 1960-61 school year, the Clarke County School System, 
Athens, Georgia, participated in a state project to teach function¬ 
ally illiterate adults to read. This project progressed with the aid 
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of specially designed T.V. lessons and volunteer workers. The writer 
was among the volunteers. At the end of the T.V. series the adults 
were anxious to continue to learn and a ce-worker and the writer were 
equally as anxious for them to continue learning. Thus, a reading 
program continued and an arithmetic program began. Both lasted 
eleven weeks. 
It was believed that this study might provide some evidences 
that one method of teaching reading to adult functionally illiterates 
was superior to another. It was the writer's desire that the findings 
of this research would so awaken the community to the need for funda¬ 
mental education of adults that cooperative and coordinated community 
action would result. 
This sjrndy was concerned with the reactions and achievements 
of two selected groups of functionally illiterate adults who were 
taught the basal and individualized methods of teaching reading, 
respectively. 
The major purposes of this study were to determine how the two 
groups compared in tested reading achievement prior to and at the 
end of the experiment, to ascertain general conclusions concerning 
the relative effectiveness of the two methods and to draw implica¬ 
tions from the experiment for improved programs for adult education. 
The experimental method of research utilizing the Paralled 
Group Technique, was used for this study whose basic results were 
dependent upon analysis of test results. The related literature 
pertinent to this study was surveyed, reviewed and presented in the 
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final thesis copy. 
Permission to conduct this study waa obtained from proper 
school authorities. 
The experiment was begun by administering standardized tests 
to the adults in order to find their initial status or attainment. 
At the termination of the experiment standardized tests and a 
questionnaire were administered again in order to note degrees of 
progress and make comparisons. The tests used were the Revised 
Beta Examination. The Gilmore Oral Reading Test, the Durrell- 
Sullivan Reading Capacity and Achievement. Tpg-t-g) the Developmental 
Reading Tests and a questionnaire constructed by one of the members 
of the writer's thesis committee and the writer. 
The related literature pertinent to this study was surveyed, 
reviewed and presented in the final thesis copy. It may be summarized 
as follows: 
1. while much is being said about how very vital adult educa¬ 
tion programs on an elementary level are, reserach in this 
area has not been done extensively. 
2. Illiteracy is one of the causal factors resulting in econo¬ 
mic, educational and social crises which are prevalent with¬ 
in local, state, national and international boundaries. 
3. Textbooks for use in adult elementary education programs 
should be developed after attention has been given to the 
needs, background and experiences of adult students. 
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4. The attainment of a more literate citizenry is a ve^y slow 
process and one which gradually is becoming a major goal bn 
our quest for world peace. 
General procedures used with basal and individualized groups.— 
The general teaching procedures used with the basla group involved 
preparation for reading, guided silent reading, group interpreta¬ 
tion, skill building and extension and enrichment. 
In teaching the individualized group, the writer spent most 
of the time circulating among the students. She assisted each student 
in the selection of the book he wanted to read, discussed the book 
after it had been read in part or in full, listened to oral reading 
and provided whole-group instruction for the development of reading 
skills. 
Summary of findings.— The summary of the basic findings is 
explained in reference to each table in this study through the 
following paragraphs. 
1. A comparison of the attendance record established by the 
basal and individualized groups revealed 8.30 and 8.0? as 
the average nightly attendance for the two groups, respec¬ 
tively. The percent of average nightly attendance for the 
two groups was 82.95 and 79*95» respectively. 
2. A comparison of the intellectual ability between the basal 
and individualized groupa of adult students showed a mean 
score of 87 and 72.2, respectively; a standard deviation <fff 
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29*56 and 10.20, respectively; the standard error of this 
mean of .031 and 3*40, respectively, ^he difference between 
the means of the two groups was 14.8 with a standard error 
of the difference between the two means of 9*88, to indicate 
a "t" of 1.49 which was not significant at the .05 level of 
confidence for 18 degrees of freedom. The Null Hypothesis 
was accepted, with reference to the obtained difference 
between the basal and individualized groups on general 
intellectual ability. 
3* A comparison of the initial accuracy scores of the basal 
and individualized groups on the Gilmore Oral Heading Test 
revealed a mean of 21.2 and 6.2, respectively; a standard 
deviation of 14.56 and 5*04, respectively; the standard 
error of the mean of 4.85 and 1.67, respectively. The dif¬ 
ference between the means of the two groups and 15 with a 
standard error of the difference between the two means of 
4.87, to indicate a "t" of 3*07 which was very significant 
at the .05 level of confidence for 18 degrees of freedom. 
The Null Hypothesis was rejected with reference to the 
obtained difference between the basal and individualized 
groups on the initial accuracy scores. 
4. A comparison of the final accuracy scores of the basal and 
individualized groups on Form B of the Gilmore Oral Reading 
Test revealed a mean score of 24.5 and 8.8, respectively; 
a standard deviation of 14.90 and 4.53, respectively; a 
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standard error of the mean of 4.96 and 4.53^ respectively . 
The difference between the means of the two groups was 1622 
with a standard error of the difference between the two means 
of 4.93* to indicate a "t” of 3*28 which was significant at 
the .05 level of confidence for 18 degrees of freedom. The 
Null Hypothesis was rejected, with reference to the obtained 
difference between the badal and individualized groups on 
final accuracy scores. 
5. A comparison of the initial comprehension scores of the 
basal and individualized groups on the Gilmore Oral heading 
Tests showed a mean score of 12.3 and 4.1, respectively; a 
standard deviation of 5.62 and 3*24, respectively; the stan¬ 
dard error of the mean of 1.87 and l.o7, respectively. The 
difference between the means was 8.2 with a standard error 
of the difference between the two means of 2.05 to indicate 
a "t" of 4.0 which was significant at the .05 level of cen- 
fidence for 18 degrees of freedom. The Null Hypothesis was 
rejected, with reference to the obtained difference between 
the basal and individualized groups on initial comprehension 
scores. 
6. A comparison of final comprehension scores of the basal and 
individualized groups on Form B of the Gilmore Oral Heading 
Tests showed a mean score of 15*5 and 7.2, respectively; a 
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standard deviation of 6.67 and 2.6, respectively; the stan¬ 
dard error of the mean of 2.22 and .866 respectively. The 
difference between the means was 8.3 with a standard error 
of the difference between the two means of 2.26 to indicate 
a "t" of 3*67 which was Significant at the .05 level of con¬ 
fidence for 18 degrees of freedom. The Null Hypothesis was 
rejected, with reference to the obtained difference between 
the basal and individualized groups on the final comprehen¬ 
sion scores. 
7. A comparison of initial capacity word meaning scores of the 
% 
basal and individualized groups on the Durrell-Sullivan 
Reading Capacity and Achievement ^ests revealed a mean score 
of 34.2 and 26.8, respectively; a standard deviation of 
13.91 and 11.73» respectively; the standard error of the mean 
of 4.63 and 3.94, respectively. The difference between the 
means was 7.4 with a standard error fo the difference between 
the means of 5*76 to indicate a "t" of 1.28 which was not 
significant statistically. The Null Hypothesis was accepted 
with reference to the initial capacity word meaning scores 
obtained from the two groups. 
8. A comparison of initial capacity paragraph meaning scores 
of the individualized and basal groups on the Durrell- 
SnTMvflp RftarHnp Capacity and Achievement Tests showed a 
mean score of 20.6 and 15.8, respectively; a standard devia¬ 
tion of 7.02 and 5*91» respectively; a standard error of hhe 
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mean of 2.33 and 1.96, respectively. The difference between 
the means was 4.9 with a standard error of the difference 
between the two means of 2.9 to indicate a "t” of 1.68 wh ich 
was not significant statistically. With reference to the de¬ 
tained difference between the basal and individualized groups 
in the initial capacity paragraph meaning, the Null Hypothesis 
was accepted. 
9. A comparison of initial basic vocabulary scores of the basal 
and individualized groups on Form P.A. of the Developmental 
Reading Tests showed a mean score of 25 and 6.9, respectively; 
a standard deviation of 7.71 and 4.61, respectively; the itan- 
dard error of the mean of 2.56 and 1.53» respectively. The 
difference between the two means was 18.1 with a standard 
error of the difference between the two means of 2.84 to 
indicate a "t" of 6.36 which was very significant stifcistic- 
ally. The Null Hypotheses on this component was rejected. 
10. A comparison of final basic vocabulary scores of the basal 
and individualized groups on Form L.A. of the Developmental 
Reading Testa showed a mean score of 26.2 and 13»2, respec¬ 
tively; a standard deviation of 10.35 and 4.14, respectively; 
the standard error of the mean of 3«39 and 1.38, respectively. 
The difference between the means was 13 with a standard error 
of the difference between the two means of 3»97 which was 
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statistically significant, The Null Hypothesis was rejected 
with reference to the noted difference between the basal 
and individualized groups on the variable of basic vocabulary. 
11. A comparison of initial general comprehension scores of the 
basal and individualized groups on Form P.A. of the Develop- 
mental Tgg+.g revealed a mean score of 18.1 and 4.6, 
respectively; a standard deviation of 11.43 and 3*29» respec¬ 
tively; the standard error of the mean of 3*81 and 1.09,res¬ 
pectively. The difference between the means was 13*5 with 
a standard error of the difference between the two means of 
3.77 to indicate a "t" of J.66 which was statistically signi¬ 
ficant. The Null. Hypothesis was rejected. 
12. A comparison of final general comprehension scores of the 
basal and individualized groups on Form L.A. of the basal 
and individualized groups of the Developmental Reading ^est.s 
showed a mean score of 17.4 and 4, respectively; a standard 
deviation of 11.72 and 9.39, respectively; the standard error 
of the mean of 3*90 and 1.01. The difference between the 
means was 13*5 with a standard error of the difference between 
the two means of 4.75 to indicitë a "t" of 2.88 which was 
statistically significant. With reference to the final 
general comprehension scores between the two groups. The 
Null Hypothesis was rejected. 
13* A comparison of initial specific comprehension scores of 
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the basal and individualized groups on Form P.A. of the 
m 
Developmental heading ests showed a mean score of 13.3 
and 7, respectively; a standard deviation of 4,32 and 3*28, 
respectively; the dtandard error of the mean of 1.44 and 
1.09, respectively. The difference between the means of the 
two groups was 6.3 with a standard error of the difference 
between the two means of 4.75 to indicate a "t" of 1.32 
which was not statistically significant. The Null. Hypothesis 
was accepted. 
14. A comparison of final specific comprehension scores of the 
basal and individuàized groups on Form L.A. of the Develop 
mental Reading Tests showed a mean scpre of 12.9 and 5*9, 
respectively; the standard deviation of 6.39 and 2.7, fcespec- 
tively; the standard error of the mean of 2.20 and .9ç 
respectively. The difference between the means was 7 with 
a standard error of the difference between the two means of 
2.19 to indicate a "t" of 3*19 which was statistically singi- 
ficant. The Null Hypothesis was not accepted with reference 
to the obtained difference between specific comprehension 
scores. 
Conclusions.— The conclusions for this study are based on the 
previously stated basic findings and answer the specific purooses of 
the study: 
1. At the beginning of the experiment, the difference between 
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the basal and individualized group was very significant in 
the area ofmaccuracy in reading. The basal group was superior 
2. At the end of the experiment, more significant differences, 
in favor of the basal &roup, existed between the two groups 
on the variable of accuracy in reading. 
3. At the beginning of the experiment, the difference between 
the basal and individualized groups in the area of initial 
comprehension was significant. The basal group was superior. 
4. At the end of the experiment, the difference between the 
basal and individuàlized groups in the area of compfcehension 
was a little more significant than at the outset. The basal 
group remained superios. 
5. Initial capacity word meaning scores showed no significant 
differences between the two groups. 
6. Initial capacity paragraph meaning scores revealed no statis- 
,1 
tically significant differences between the tT,o grouos. 
7. The two groups showed very significant differences in favor 
of the basal group on the variable of initial basic vocabu¬ 
lary. 
8. At the end of the experiment, on the variable of basic woeabu 
lary, significant differences still existed between the two 
groups in favor of the basal group; however, the difference 
was not as great as it was at the beginning. , 
9. The two groups of adults showed marked differences in general 
comprehension at the beginning of the experiment. The basal 
group was superior. 
10. At the end of the experiment the general comprehension 
results showed the mean differences to be identical to the 
one established at the initial srage. The basal group re¬ 
mained superior on this component. 
11. In specific comprehension the basal group was decidedly 
better than the individualized group at the beginning of 
the experiment. 
13. At the end of the experiment, the basal grouppwas slightly 
better than the individualized group. 
13. The lower achietoers on the standardized tests were grouped 
in the individualized program while the better achievers 
on the same tests were grouped in the basal program. Group¬ 
ing in this manner resulted because of the fact that the 
materials selectéd for use with the basal group were too 
difficult for the low achievers. 
14. After considering the significant tested differences between 
the groups prior to the experiment, the tested difference 
at the end of the experiment showed no significant difference 
in levels of attainment of one group against the other. In 
other words, the basal and individualized methods of instruc¬ 
tion were equally as effective. 
Implications.— The interpretations of the basic findings and 
conclusions of this research revealed the following implications: 
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1. It appeared that the individualized and basal methods of teach¬ 
ing reading are equally acceptable to adults and can yield equal 
results. 
2. From their reaction and achievement, there is a need for an 
adult education program that would continue to motivate and 
guide this particular group to compentency in this area. 
3. From the adult’s reaction to this experiemnt, it appeared that 
a broad adult elementary education program is needed and desired 
in Clarke County. 
4. The small number of the total population to volunteer to parti¬ 
cipate in this project did not represent the number of people 
of this county who needed this opportunity, but rather, those 
who needed this opportunity and were not ashamed to admit their 
inability to read. 
5. The majority of the adult volunteers who participated in this 
project did not represent the group of people, problem-wise, 
as indicative of specific effects of illiteracy pointed out in 
the survey of literature. In this experiment, these problems 
did not appear to exist in regard to most of them: poverty, 
disease, maladjustments in home and community, malnutrition, 
occupational, horn ownership lacking, inability to use telephones 
and modem conveniences, unable to afford medical attention, no 
participation in civic, social and religious affairs and absence 
of good human relations. 
84 
6. Levels of aspiration and performance which teachers project 
o$to students condition their teaching. 
Recommendations.— The following recommendations are made in 
terms of their relevancy to the findings of this study: 
1. That those who are developing adult education programs 
might develop materials of color and interest appeal to 
adults. 
2. That such organizations as the PTA, civic and social clubs 
join the Board of Education in an effort to explore the 
possibility of readhing large numbers of adults in the 
community who need reading as well as instruction in social 
living and other areas and motivating the level of aspira¬ 
tion of these adults to the extent that they would have 
courage to admit their needs and desire to paeticipate in 
adult education programs. 
3» That a well developed plan for an adult elementary educa¬ 
tion program become an immediate goal of this particular 
community. 
4. That further study of the effectiveness of other methods <5f 
reading instruction be used with similar groups of adults. 
These might include experience activity, unit, or a oare- 
type of organization for reading in special areas. 
5. That teachers of adult illiterates, including those with¬ 
out minimum competency, should not project onto students 
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any preconceived notions of the speed at which they can 
attain these skills and competency. 
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